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Education for Sustainable Development: An attempt to simplify and communicate
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What is Sustainable Development?
· A holistic concept embracing interdependent notions of intra- and inter-generational equity, environmental security, economic progress and social and environmental justice.
· Most widely cited definition: ‘Development that meets the needs of the present without compromising the ability of future generations to meet their own needs’ (World Commission on Environment and Development, 1987:43)

· Widely understood principles of SD (UK Strategy, UoB policy…)

· Living within environmental limits

· Using sound science responsibly

· Achieving a sustainable economy

· Promoting good governance

· Ensuring healthy and just society

SD is not the preserve of any one discipline. 
Numerous definitions of the term, socially constructed and contested. 
A powerful discourse for change
Sustainable development as a process not an end product (‘sustainability’)

A process that HEIs are expected to play major role (UNESCO, HEFCE, HEA etc)

Utility of the concept?
Two ends of a spectrum:

· Redefined so many times as to be meaningless.  Indistinguishable from total development of society etc
· Utility lies precisely in the debate and compromise that it challenges researchers and practitioners to engage in. ‘Strategic ambiguity’ of SD enables multiple agendas to be pursued.
What is Education for Sustainable Development (ESD)?

· Processes of learning how to make decisions that consider the long-term future of the economy, ecology and equity of all communities 
· Educational and learning processes that lead towards the development of the values and awareness, the knowledge and understanding and the skills and competencies required for achieving a more sustainable society
For HEIs, embraces inter-linked transformations within curricula, campus, culture and community

How to promote ESD?
· Requires more than learning about sustainable development: the implementation of ESD demands a pedagogical approach that enables education as sustainable development rather than a didactic provision of education about sustainable development’
· Some argue that requires a whole new educational paradigm to deliver, others suggest that ESD mirrors a concern with high quality education.
· Emerging principles

· Inter-disciplinary and holistic: Considering pressing issues from multiple perspectives taking into account environmental, social, political and economic factors.   ‘At the same time’/trans-disciplinarity (rather than separately or sequentially) as key.  Students encouraged to work in inter-disciplinary teams, understand systems thinking, engage with uncertainty and complexity.  
· A temporal and spatial dimension: consideration of present and future and connections and impacts across generations, of local and global interconnections and interdependency – tackling issues of equality and inclusiveness
· Critical thinking and problem solving – a confidence to handle debate, dilemmas and reaching compromise, challenging conventional wisdoms and uncertainty of knowledge
· Participatory – students share decisions over how they are to learn, tutors acknowledge themselves as learners.  
· Locally relevant – addresses local as well as global issues and explores linkages between these

· Multi-method and pedagogy - understanding and action delivered through word, art, debate, experience.  Consideration of transformative learning and teaching  approaches such as action research, experiential learning, critical literacy, dialogue and collaborative learning
· Values driven – sharing the values and principles underpinning sustainable development, respecting different values, knowledge and opinions
Views on ESD
· Prescriptive tendencies of Education for Sustainable Development has raised big debate concerning whether this is an appropriate agenda for Higher Education.  

Two ends of spectrum:

· Sustainable development is a moral agenda not an educational one and when Univs take a clear and published position on the political issue of development and the environment, they are compromising their commitment to open-ended and rigorous academic inquiry. ESD equated with indoctrination.
· SD as pivotal for higher education. It is HEIs responsibility to challenge and critique value and knowledge claims and engage in socio-scientific disputes such as manifested in sustainable development.  Provides opportunities to reflect on missions of HEIs and improve quality of learning process. 

· ESD evidently raises questions of learning and teaching for ‘affective’ outcomes that encompass value and behavioural change and moves into arena of advocacy (hence much of the debate above).  Areas of reflection include:
· Some disciplines have greater experience in this arena.  Caring professions in particular, have long experience in teaching for affective outcomes– where learning outcomes include demonstrating a caring attitude in their behaviour with patients or demonstrating professional attitudes and behaviours.  They also have well-developed pedagogies to achieve these (debate, role play, perspective sharing and values enquiry etc).  Little evidence that educators or caring professions subscribe to this as indoctrination.  
· Learning and teaching for affective outcomes has become more common and accepted in a wide range of disciplines in relation to racial and gender equality in recent decades- why not in relation to SD?  i.e. It is increasingly accepted within HE, that through overall experience of a course, students can expect that attitudes on inclusivity, for example, will be addressed and at times actively promoted.
· Some individual educators may be uncomfortable with idea of teaching values, attitudes and behaviours.  But is it possible for teachers to teach without inadvertently advocating for some particular affective outcome?  Do we know enough about our impact as teachers to avoid influencing the affective attributes of our students?
· Shift in HE over last 20 years towards outcomes as embodied in Programme Specifications, benchmark statements, LOs etc, has contributed to greater attention to learning for knowledge and skills and less on affective learning.  If we are now advocating a model for curricula that stresses some degree of personal transformation, how are such transformations to be taught or learnt and indeed assessed ? 
Sources of help! In the short term, we have a developing web area on ESD within the Resources section of CLT: http://staffcentral.brighton.ac.uk/clt/resources/ESD
In the medium term, we are working within the Escalate project to develop a bank of multi-media case studies from practice across disciplines and both within and beyond the University.
